
  

ENB1
How to get a really good grade by doing what 
the examiners want you to do



  

Assessment Objectives
 The Assessment Objectives (AOs) sound really dull, but you might as well get to 

know them as they outline the kind of stuff you should be doing if you want the 
examiner to give you loads of marks

 So what are the AOs tested on ENB1?

  AO1 tests candidates’ ability to communicate clearly, using terminology accurately 
(10% at AS level);

 AO3 tests candidates’ ability to apply the key frameworks to data: lexis, graphology, 
grammar, phonology, pragmatics, discourse and semantics (10% at AS level);

 AO4 tests candidates’ ability to analyse the data in the light of ideas about language use 
explored in class (register, mode, idiolect, dialect, sociolect etc) (5% at AS level);

 AO5 tests candidates’ ability to consider data in the light of the context in which it was 
produced Contexts of both reception and production. In other words, how the situation 
in which the text was produced has influenced the language choices of speakers and 
writers and consequently how it might be received by the audience/speakers. (10% at 
AS level). 



  

Assessment Objectives
 I told you they sounded dull, and that might seem 

too much to take in at once, so here’s a simplified 
version:

 AO1- the ability to write well and use 
terminology accurately;

 AO3 - application of language frameworks;
 AO4 - ideas about language i.e. dialect, idiolect, 

register, appropriateness etc.
 AO5  -context: both production and reception. 



  

Assessment Objectives
 So how might knowing the AOs help you to do better 

answers?
 Stronger responses showed: 

 astute pragmatic and grammatical awareness [the ‘higher level AO3 
frameworks], 

 an open-minded approach to grouping in Task 1[this is one opportunity 
to display AO4 awareness]

 an ability to link AO3 (language frameworks) more fluidly with AO5 
(context) in a sustained way in Task 2. 

 AO5 awareness, in particular, proved essential for candidate success
 without a clear sense of how each text was originally seen or heard both 

by the text’s producer and whoever received it, the exercise becomes 
one of feature spotting and generalisation. 

 without a close reading of the contextual information and a fleshing out 
of the nature of the context by further looking at the text itself, 
candidates can misinterpret the way language is being used.  



  

Assessment Objectives
 So, once you’ve got a sense of the nature of the texts in context (AO5), you then 

need to use the frameworks (AO3) to group (Q1) and analyse (Q2) them.

 . Some AO3 frameworks are easier than others to comment upon (often 
referred to as surface AO3 features) these being 
 Lexis
 Graphology
 Semantics

  the more sophisticated higher-level frameworks being 
 Grammar
 Discourse
 Pragmatics. 

 Candidates who wish to score highly need to comment on salient features but 
need to consider this hierarchy when thinking about which to select. 



  

Approaching the paper
 Don’t be panicked into starting to write your answers straight 

away:
 This is a challenging exam with two quite different questions and a 

large quantity of unseen data to read and absorb, all within 90 
minutes. 

 Candidates need to allow time [at least 10, and up to 20 minutes] for 
reading the texts in the light of the given contextual details and think 
carefully about what has influenced the writers/speakers to use 
language in specific ways, as well as how the texts would be 
interpreted by the speakers/readers when received.

  Both questions are equally weighted, with 35 marks each, so it is 
important to devote roughly equal time to each. [35-40 minutes]



  

Answering the Questions
 Now you’ve got a sense of what the examiners are 

looking for overall, but how do you go about 
answering the specific questions?

 Task One demands that candidates address the same 
assessment objectives as Task Two. 
 Candidates must show they have been on a language course and 

have moved beyond GCSE, so there must be language awareness 
(AO3) mixed with contextual awareness (AO5). Without this 
evidence, examiners will find it hard to reward achievement. 

 So both questions are testing the same knowledge 
and understanding, but in different ways.



  

Answering the Questions - Task 1
 Let’s turn to Task 1, the grouping task. The examiners reckon 

it might help to deconstruct the task:

 Discuss various ways in which these texts can be grouped, giving 
reasons for your choices..

 Discuss. asks candidates to explore and explain why they have placed 
texts in a chosen category;

 various ways. asks candidates to choose a range of groups;
 these texts. implies that the focus of the grouping task must be the texts 

set on the particular paper, though not all texts will necessarily be 
included in the final discussion ( see below);

 grouped. asks candidates to compare texts and find links between them;
 giving reasons for your choices. asks them to use their language 

knowledge and contextual awareness to explore the similarities and 
possible differences within their chosen groupings. 



  

Answering the Questions - Task 1
 What general principles are there to guide you 

in doing the things the task is asking for?
 an open-minded approach to grouping the data is 

more profitable than pre-prepared categories 
where the data is moulded to fit 

 broad categories (eg. using purpose, mode and 
audience) are not always profitable [so it’s 
probably best to avoid them]

 often the more tightly-focused a group, the more 
detailed the exploration 



  

Answering the Questions - Task 1
 Choosing context-based labels such as ephemeral /permanent /planned /spontaneous 

led to marks in the lower bands due to the lack of linguistic comment to support. AO3 
knowledge needs to be made explicit in Question 1. 

 Another key message is the need to DEVELOP each grouping by discussing WHY the 
texts have been placed there as well as exploring and differentiating between the texts, 
showing awareness of the complexities. 

 It cannot be stressed too strongly that candidates need to think about the data on the 
paper rather than be constrained by labels taught in class. One examiner commented 
that often the group titles are less important than how candidates develop them. 

 Notice the repetition of the word ‘develop’ there. It’s not enough just to come up 
with interesting groupings (see the final slide for details), but you should also 
explain why the texts fit into your groupings and what differences there are 
between them in the same broad area of language: remember the ‘Yes, but…’ 
approach. Eg. Texts A, C and E all make prominent use of modal verbs, but in A 
these mainly express possibility / permission (“You may bring a guest”) whereas 
in the other two texts they are largely used to expression prohibition or obligation 
(“must / “must not” is used seven times in text C, while Text E includes, “you 
should check the fitting of the safety harness regularly.”)



  

Task 1 Strengths
 Each examiners report picks out key strengths and weakness in candidates’ 

responses. Key strengths include:

 choosing 3 or 4 interesting focused groups of no more than 3 texts and dealing with them in some 
depth;

 open-mindedness: groups which spring from the data in front of them 
 brief exemplification can help examiners reward AO3 knowledge;
 language based groupings are proving successful in ensuring candidates .hit. the higher bands 

eg.use of modal verbs, use of imperatives, set discourse structure, ellipsis, metaphor, use of 
inclusive pronouns etc;

 AO4 groupings can prove interesting e.g. influential power, gender issues
 the strongest candidates see that the process of grouping texts is problematic and explore this when 

differentiating between the texts in the same group. (N.B.This is not the same as tagging a sentence 
on the end of the grouping to state a very obvious difference such as ‘these texts have very 
different audiences’) a routine practice noted by several examiners;

 wide, but not necessarily complete, coverage of the data, it is possible to achieve a mark in the high 
bands and still omit one or even two texts if the groups are clearly focused and supported with 
sound AO3 and AO5 awareness 

 the ability to see that context plays a key role in identifying potential groupings such as possible 
contexts of reception 



  

Task 1 Weaknesses
 There is also a list of things to avoid, including the following:

 many marks were lost by strong candidates because they did not make enough 
reference to language features in their justification of placing texts in a chosen group 

 using purpose audience and mode as pre-prepared groups 
 an ‘informative’ grouping is still too broad and rarely allows candidates to use 

language knowledge, instead leading to a descriptive approach; all texts inform to some 
degree so this is not a focused group 

 over-ambitious range of groups leading to limited discussion;
 general introductions about language or potential groupings without referring to the 

data earn no marks;
 repeating the given contextual information can be given no credit;
 moving into analysis of features irrelevant to the chosen grouping is also inadvisable 
 offering many suggestions about how texts could be grouped and even assigning texts 

to groups, but no development or explanation, is a self-limiting approach as limited 
AO3 or AO5 knowledge can be shown. 



  

Answering the Questions - Task 2
 In Task 1 you ranged broadly, though in little detail, 

over 6 – 8 texts through comparison, whereas Task 2 
is your opportunity to go into detail about 3 texts 
individually: 
 The texts should be analysed separately. 
 Salient (significant) features (AO3) should be identified 

in three texts and discussed in relation to context (AO5). 
 Feature spotting without linking to context is unprofitable 
 the strongest answers systematically explain why a feature 

is present given the situational circumstances 



  

Task 2 Strengths
 As always, the examiners regularly point out the strengths of 

good responses, including the following:
 Many candidates are confident enough to apply the higher tariff 

frameworks of grammar, pragmatics, and discourse.
 Engagement with context led to the selection of salient language 

features, with an impressive range being exemplified and explored in 
each of the three chosen texts. 

 Many analyses were really insightful, starting with AO5 and linking 
AO3 points to context consistently throughout. 

 Clear, brief exemplification and subsequent exploration of effect 
within context led to fresh and lively analysis [this is similar to the 
PEE structure that you are all familiar with] . 

 A real strength, as ever, is the ability to be tentative about points 
made, positing several explanations for the incidence of a feature 
given the limited amount of contextual information in some cases.



  

Task 2 Weaknesses
 And there is always a list of things candidates do wrong:

 assuming that all texts of a particular type will contain similar features, eg that all 
spoken texts will have non-fluency features. The texts chosen for this paper are often 
chosen because they display interesting features that may not be predictable. 

 repeating the contextual information given on the paper, rather than using it to explain 
why particular language features have been used

 commenting in sweeping ways about the situation in which a text is written/spoken or 
received, rather than thinking more deeply and ‘fleshing out’ the contexts that 
influenced language choices

 feature-spotting without linking features to context;
 discussing surface features only: graphology, lexis and semantics
 confusion about phatic talk and pragmatics
 irrelevant or misguided discussion of AO4 language ideas in relation to texts
 writing about texts A and B [you write about just one of these, plus two other texts].
 blending comments on three texts, making it very difficult for examiners to unpick. and 

reward analysis
 using the same frameworks for each text
 comparing the texts 



  

Examples of groupings for Task 1
In most exam reports, a list of ‘interesting groupings’ from that year’s paper is given. 
Although it is far from an exhaustive list, these have included:
 use of humour
 use of modal verbs
 use of direct address
 audience of sixth form students
 texts that teach
 multiple purpose texts
 interactive texts
 informal written texts
 use of pragmatics
 persuasive texts
 texts that aim to establish a tenor with their readers
 texts with pre-determined roles
 casual mode of address
 technical language
 message oriented
 promotional
 junk-mail
 use of pre-modifiers
 power relationships. 
 non-standard English;;
 personal pronouns;
 dual purpose;
 public audience;
 teenage audience;
 advertisements
 use of repetition
 genre conventions
 use of ellipsis.
 non-standard English

 products/labels;
 field specific lexis;
 use of abbreviations;
 use of sociolect/dialect;
 high register;
 use of proper nouns;
 chat-speak register;
 monologues;
 modal verbs;
 modifiers;
 metaphorical language;
 imperatives;
 elision;
 specific discourse structure; 
 use of illustration to entertain
 graphology
 child audience
 text/image cohesion
 entertain
 inform/instruct
 use of humour
 mixed mode
 mixed register
 semantic fields
 qualitative adjectives
 use of imperatives
 high level of formality
 politeness features
 play on words
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